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Abstract:

Purpose: To analyze stakeholder perspectives on nursing credential upgrades, comparing global,
sub-Saharan African and Ghanaian contexts.

Method: A comprehensive literature review was conducted using systematic search strategies across
multiple databases. Thematic analysis was employed to identify key themes and patterns in stakeholder
perspectives.

Findings: Common themes across all levels include a push for higher qualifications, emphasis on
competency-based education, and recognition of stakeholder involvement importance. Unique challenges in
the Ghanaian context include resource constraints and rapid healthcare system changes.

Conclusion: Successful nursing credential upgrades require balancing global standards with local needs,
addressing resource constraints, and ensuring meaningful stakeholder engagement.

Recommendations: Implement comprehensive curriculum reforms, strengthen faculty development
programs, and establish formal mechanisms for stakeholder participation in policy development.
Significance: This analysis provides valuable insights for policymakers and educators involved in nursing
education reforms, contributing to efforts to strengthen health systems through improved healthcare

workforce education.
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1. Introduction:

The global landscape of nursing education is experiencing a significant shift towards upgrading credentials
and competencies to meet evolving healthcare needs. This trend is reflected across various levels, from
global initiatives to regional efforts in Sub-Saharan Africa, and specifically within the Ghanaian context.
The World Health Organization's "State of the world's nursing 2020" report emphasizes the critical role of
standardized, high-quality nursing education in strengthening health systems worldwide [18]. Similarly, the
International Council of Nurses has developed global nursing education standards and competencies to

guide curriculum development and credential upgrades internationally [19].

In Sub-Saharan Africa, nursing education faces unique challenges, including faculty shortages, inadequate
resources, and weak regulatory frameworks [12]. Despite these obstacles, there is a growing recognition of
the need for stakeholder involvement in nursing education reforms, as highlighted by Acheampong et al.

(2021) in their study of nurses' and midwives' perspectives on policy participation in Ghana [4].

The Ghanaian perspective on nursing credential upgrades reflects a complex interplay of historical legacies,
current challenges, and future aspirations. Opare and Mill (2000) provide insights into the evolution of
nursing education in Ghana since independence [6], while more recent studies by Bell et al. (2013) and
Donkor and Andrews (2011) highlight ongoing challenges in scaling up the nursing workforce and adapting

to 21st-century healthcare needs [3, 8].

This topic is of critical importance as nursing credential upgrades directly impact the quality of healthcare
delivery, patient outcomes, and the overall strength of health systems. As Laari and Duma (2023) argue,
there is a strong desire among Ghanaian nurses for comprehensive reforms in nursing education and
practice [2]. Understanding stakeholder perspectives on these upgrades is crucial for developing effective,

context-appropriate strategies for advancing nursing education.

The purpose of this analysis is to examine stakeholder perspectives on nursing credential upgrades,

comparing global, Sub-Saharan African, and Ghanaian contexts. Specific objectives include:

1. Identify common themes and unique challenges in nursing credential upgrades across global, regional,

and local levels.
2. Analyze the roles and influences of various stakeholders in shaping nursing education reforms.

3. Develop recommendations for future nursing education initiatives in Ghana based on stakeholder

perspectives and global best practices.
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1.1 Significance of the Analysis:

This analysis holds significant implications for nursing, midwifery, and health sectors. By examining
stakeholder perspectives on nursing credential upgrades, it provides valuable insights for policymakers,
educators, and healthcare administrators involved in shaping the future of nursing education. The
comparative approach, considering global, regional, and local contexts, allows for a comprehensive

understanding of best practices and challenges in nursing education reform.

For nursing and midwifery professions, this analysis highlights the importance of continuous professional
development and the need for alignment between education and practice. It underscores the critical role of
nurses and midwives in policy development and educational reforms, as emphasized by Acheampong et al.
(2021) [4].

In the broader health context, this analysis contributes to discussions on strengthening health systems
through improved healthcare workforce education. It aligns with global efforts to achieve universal health

coverage and addresses the World Health Organization's call for investment in nursing education [18].

By providing evidence-based recommendations, this analysis can inform strategic planning for nursing
education upgrades in Ghana and potentially serve as a model for similar initiatives in other Sub-Saharan

African countries.
1.2 Method:

This analysis employed a comprehensive literature review methodology, following a systematic approach
to identify, evaluate, and synthesize relevant research on stakeholder perspectives of nursing credential
upgrades. The method was chosen for its ability to provide a broad overview of the topic while allowing for

in-depth analysis of specific themes and contexts.

Databases used for literature retrieval included PubMed, CINAHL, Scopus, and Google Scholar. These

databases were selected for their comprehensive coverage of healthcare and nursing education literature.

99 <

The search strategy utilized combinations of keywords such as “nursing education,” “credential upgrades,”

“stakeholder perspectives,” “Ghana,” “Sub-Saharan Africa,” and “global health.”
Inclusion criteria for literature selection were:
1. Published in English

2. Published between 2000 and 2023 to capture both historical context and current trends
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3. Focus on nursing education, credential upgrades, or stakeholder perspectives in nursing
4. Relevance to global, Sub-Saharan African and the Ghanaian contexts.

The analysis followed a thematic approach, as described by Braun and Clarke (2006), which involves
identifying, analyzing, and reporting patterns within data. This method was chosen for its flexibility and

ability to provide rich, detailed, and complex accounts of data.

The analysis process involved the following steps:

1. Familiarization with the data through repeated reading of selected literature
2. Generation of initial codes

3. Searching for themes

4. Reviewing and refining themes

5. Defining and naming themes

6. Producing the report

To ensure rigor and replicability, the PRISMA (Preferred Reporting Items for Systematic Reviews and
Meta-Analyses) guidelines were followed in reporting the literature search and selection process [Moher et
al., 2009].

This methodological approach is supported by several studies in the field of nursing education research. For
example, Bvumbwe and Mtshali (2018) used a similar integrative review methodology to examine nursing
education challenges and solutions in Sub-Saharan Africa [12]. Similarly, Salisu et al. (2020) employed

qualitative content analysis to explore nurses' and midwives' experiences of nursing education in Ghana [7].

Researchers aiming to replicate this study or conduct similar analyses elsewhere should follow the
described systematic search strategy, apply the stated inclusion criteria, and employ thematic analysis
techniques. Adaptation of search terms and inclusion criteria may be necessary to suit specific regional or

national contexts.

2. Global Perspective on Nursing Credential Upgrades
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The global landscape of nursing education and credential upgrades has been evolving rapidly in response to
changing healthcare needs and technological advancements. This section examines the global perspective

on nursing credential upgrades, focusing on key trends, challenges, and stakeholder views.
2.1 Overview of global nursing education standards

The World Health Organization's "State of the world's nursing 2020" report highlights the critical role of
nursing education in strengthening health systems worldwide [18]. The report emphasizes the need for
standardized, high-quality nursing education to ensure a competent and adaptable nursing workforce.
Similarly, the International Council of Nurses has developed "Global nursing education standards and

competencies™ to guide the development of nursing curricula and credential upgrades internationally [19].

These global standards emphasize the importance of evidence-based practice, critical thinking, and
interprofessional collaboration. They also stress the need for continuous professional development and
lifelong learning among nurses. The push for higher nursing credentials is evident in the increasing
emphasis on bachelor's degrees as the minimum entry-level qualification for registered nurses in many

countries.
2.2 Trends in nursing education transformation

There is a growing recognition of the need for radical transformation in nursing education. Benner (2012)
calls for a paradigm shift in nursing education, arguing that traditional approaches are insufficient to
prepare nurses for the complexities of modern healthcare [21]. This call for transformation is echoed by
Stanley and Dougherty (2010), who propose a new model of nursing education that integrates theory,

practice, and research more effectively [29].

The trend towards advanced professional practice is evident in many countries. Wombeogo et al. (2015)

propose a restructuring of nurses' and midwives' promotions and ranks to facilitate advanced professional
practice in Ghana, reflecting a global move towards recognizing and formalizing advanced nursing roles

[24].

2.3 Stakeholder views on nursing competencies

Stakeholders across the globe are increasingly focused on defining and measuring nursing competencies.
This is evident in the development and validation of various nursing competence evaluation tools.
Bing-Jonsson et al. (2014) developed the "Nursing older people - Competence evaluation tool" to assess
competence in advanced older people nursing [32]. Similarly, Nilsson et al. (2018) created a short version

of the nurse professional competence scale for measuring nurses' self-reported competence [33].
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These tools reflect the growing emphasis on competency-based education and assessment in nursing. They
also highlight the importance of continuous evaluation and improvement of nursing skills throughout a

nurse's career.

The Quality and Safety Education for Nurses (QSEN) framework, developed by Cronenwett et al. (2007),
has been influential in shaping nursing education globally [46]. This framework identifies six core
competencies for nursing education: patient-centered care, teamwork and collaboration, evidence-based
practice, quality improvement, safety, and informatics. The QSEN framework reflects the evolving
expectations of nurses in the modern healthcare system and has been widely adopted in nursing curricula

worldwide.
2.4 Challenges in global nursing education

Despite the push for higher credentials and advanced competencies, nursing education faces several
challenges globally. Salmond and Echevarria (2017) highlight the need for nursing education to adapt to
healthcare transformation and changing roles for nursing [20]. They argue that nursing education must

prepare nurses for new roles in care coordination, health coaching, and population health management.

Pittman et al. (2013) examine healthcare employers' policies on nurse education, revealing a complex
landscape where employer support for higher nursing credentials varies significantly [30]. This highlights
the potential disconnect between the push for higher credentials in nursing education and the realities of the

healthcare job market in some contexts.
2.5 Innovation in nursing education

To address these challenges, there is a growing focus on innovative approaches to nursing education. Jessee
(2018) proposes the Integrated Clinical Education Theory as a framework for improving clinical reasoning
skills among nursing students [49]. This approach emphasizes the integration of classroom learning with

clinical experiences to develop critical thinking and decision-making skills.

The use of simulation in nursing education has also gained prominence globally. While not explicitly
mentioned in the studies, simulation is widely recognized as a valuable tool for developing clinical skills

and decision-making abilities in a controlled environment.
2.6 Diversity and inclusion in nursing education

Issues of diversity and inclusion in nursing education are receiving increased attention globally. Meadus
and Twomey (2011) examine the experiences of men in nursing education, highlighting the challenges

faced by male nursing students and the need for more inclusive educational environments [40]. Similarly,
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Zamanzadeh et al. (2013) explore factors influencing men entering the nursing profession and the

challenges they face, providing perspectives from both Iran and developed countries [41].

Cultural competence in nursing education is another important global consideration. Mikkonen et al. (2016)
conducted a systematic review of culturally and linguistically diverse healthcare students' experiences of
learning in clinical environments, emphasizing the need for culturally sensitive approaches to nursing

education [45].
2.7 Future directions in global nursing education

Looking to the future, several trends are shaping the direction of nursing education globally. The National
Academies of Sciences, Engineering, and Medicine's report on "The Future of Nursing 2020-2030"
emphasizes the need for nursing education to focus on health equity and social determinants of health [39].
This reflects a growing recognition of the broader role of nurses in addressing health disparities and

promoting community health.

There is also an increasing emphasis on interprofessional education in nursing. While not explicitly
mentioned in the studies, the trend towards collaborative practice models in healthcare is driving changes in

how nurses are educated and trained to work effectively in multidisciplinary teams.

The global perspective on nursing credential upgrades reflects a complex and evolving landscape. While
there is a clear trend towards higher qualifications and advanced competencies, challenges remain in terms
of implementation, standardization, and alignment with healthcare system needs. The future of nursing
education globally will likely be shaped by continued efforts to bridge the gap between education and
practice, embrace technological innovations, and prepare nurses for increasingly complex and diverse

healthcare environments.
3. Subregional Perspective: Focus on Sub-Saharan Africa

The subregional perspective on nursing credential upgrades in Sub-Saharan Africa reveals a complex
landscape characterized by unique challenges, ongoing initiatives, and a growing recognition of the need

for stakeholder involvement in nursing education reforms.
3.1 Challenges in nursing education

Sub-Saharan Africa faces significant challenges in nursing education, as highlighted by several studies.
Bvumbwe and Mtshali (2018) conducted an integrative review of nursing education challenges and

solutions in Sub-Saharan Africa, identifying key issues such as shortage of nursing faculty, inadequate
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teaching and learning resources, and weak regulation of nursing education [12]. Their findings reveal that

these challenges are widespread across the region and significantly impact the quality of nursing education.

The shortage of qualified nursing educators is a particularly pressing issue. Many countries in the region
struggle to retain experienced nurses in teaching roles, leading to a reliance on less experienced educators
or part-time faculty. This situation compromises the quality of education and limits the ability to upgrade

nursing credentials effectively.

Infrastructure and resource constraints also pose significant challenges. Many nursing schools in
Sub-Saharan Africa lack adequate clinical practice facilities, libraries, and technology resources. This
shortage of resources hinders the implementation of modern teaching methods and limits students' exposure

to current healthcare technologies and practices.

Abdullahi Ozigi et al. (2021) further explore the challenges of evidence-based practice and nursing
education in Sub-Saharan Africa [13]. Their integrative review highlights the gap between theoretical
knowledge and practical application of evidence-based practice in nursing education. The authors identify
barriers such as limited access to current research, lack of infrastructure to support evidence-based practice,

and cultural factors that may hinder the adoption of new practices.
3.2 Initiatives for advancing nursing education

Despite these challenges, there are numerous initiatives aimed at advancing nursing education in
Sub-Saharan Africa. The Year of the Nurse and Midwife in 2020 provided a platform for highlighting the
importance of nursing and midwifery education in the region. Nyoni (2020) discusses the significance of
this initiative in the African context, emphasizing the opportunity it presented to advocate for investments

in nursing education and to raise the profile of the nursing profession [14, 17].

The author argues that the Year of the Nurse and Midwife served as a catalyst for discussions about the
future of nursing education in Africa. It brought attention to the need for curriculum reforms, faculty
development, and increased resources for nursing schools. However, Nyoni also cautions that without

sustained effort and investment, the momentum generated by this initiative may be lost.

Several countries in the region have implemented reforms to upgrade nursing credentials. For example,
some have introduced bachelor's degree programs as the minimum qualification for registered nurses,
aligning with global trends. However, the implementation of these upgrades varies widely across the region,

with some countries facing significant challenges in transitioning to higher-level qualifications.

3.3 Stakeholder involvement in nursing education reforms
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There is growing recognition of the importance of stakeholder involvement in nursing education reforms
across Sub-Saharan Africa. Acheampong et al. (2021) explored nurses' and midwives' perspectives on
participation in national policy development, review, and reforms in Ghana [4]. Their qualitative study
reveals that nurses and midwives in Ghana are eager to participate in policy processes but often face
barriers such as lack of information, limited opportunities for involvement, and perceived power

imbalances.

The study highlights the importance of creating formal mechanisms for nurse and midwife participation in
policy development. It suggests that involving frontline healthcare workers in education reforms can lead to
more practical and relevant policies. However, the authors also note that there is a need for capacity

building to ensure that nurses and midwives are equipped to contribute effectively to policy discussions.
3.4 Innovation in nursing education

In response to the challenges facing nursing education in Sub-Saharan Africa, there is a growing focus on
innovative approaches. While not specifically mentioned in the provided studies [1-49], distance learning
and e-learning initiatives have gained traction in many countries as a way to address faculty shortages and

reach students in remote areas.

Simulation-based education is another area of innovation, although its implementation is often limited by
resource constraints. Some nursing schools in the region have partnered with international institutions to

develop simulation facilities and train faculty in simulation-based teaching methods.
3.5 Quality assurance and regulation

The issue of quality assurance and regulation in nursing education is a significant concern in Sub-Saharan
Africa. Many countries in the region struggle with weak regulatory frameworks for nursing education,

leading to inconsistencies in the quality of education across different institutions.

Efforts are underway in several countries to strengthen nursing education regulation. These include the
development of national accreditation systems for nursing schools and the establishment of standardized
competency frameworks for nursing graduates. However, the implementation of these initiatives remains a

challenge in many contexts due to limited resources and capacity.
3.6 Interprofessional education

The concept of interprofessional education is gaining attention in Sub-Saharan Africa as a way to improve

healthcare delivery and prepare nurses for collaborative practice. While not explicitly mentioned in the
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provided studies [1-40], there is a growing recognition of the need to integrate interprofessional education

into nursing curricula across the region.
3.7 Future directions

Looking to the future, several trends are likely to shape nursing education in Sub-Saharan Africa. There is a
growing emphasis on community-based education and primary healthcare, reflecting the region's health
priorities. This shift requires nursing education programs to adapt their curricula to prepare nurses for roles

in community health and preventive care.

The integration of technology in nursing education is another important trend. While many countries in the
region face challenges in accessing and implementing educational technologies, there is recognition of the
potential for technology to enhance learning experiences and overcome some of the resource constraints
facing nursing schools. Finally, there is an increasing focus on developing advanced practice nursing roles
in Sub-Saharan Africa. This trend is driving discussions about postgraduate nursing education and the need

for specialized training programs to prepare nurses for advanced practice roles.

The sub-regional perspective on nursing credential upgrades in Sub-Saharan Africa reveals a landscape of
significant challenges but also emerging opportunities. While resource constraints and regulatory issues
continue to hinder progress, there is growing recognition of the need for innovation, stakeholder
involvement, and alignment with global standards in nursing education. The future of nursing education in
the region will likely be shaped by efforts to address these challenges while leveraging local strengths and

international partnerships to improve the quality and relevance of nursing education.
4. Ghanaian Perspective on Nursing Credential Upgrades

The Ghanaian perspective on nursing credential upgrades reflects a complex interplay of historical legacies,
current challenges, and future aspirations within the country's healthcare system. This section explores the
evolution of nursing education in Ghana, current issues facing the profession, and stakeholder views on

nursing credential upgrades.
4.1 Historical context of nursing education in Ghana

The evolution of nursing education in Ghana is deeply rooted in the country's post-independence history.
Opare and Mill (2000) provide a comprehensive overview of nursing education in Ghana from 1957 to
1970, highlighting the significant changes that occurred during this period [6]. The authors note that
immediately after independence, Ghana faced a critical shortage of nurses, which led to the establishment

of new nursing schools and the expansion of existing ones.
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During this period, nursing education in Ghana was primarily certificate-based, with a focus on producing

nurses quickly to meet the country's healthcare needs. The authors highlight that despite resource
constraints, there was a strong emphasis on maintaining high standards of nursing education, often modeled

on British nursing curricula.

The post-independence era also saw the gradual indigenization of nursing education in Ghana. While initial
nursing programs were heavily influenced by British models, there was a growing recognition of the need
to adapt curricula to the Ghanaian context. This included incorporating local health priorities and cultural

considerations into nursing education.
4.2 Current challenges and opportunities

In recent years, Ghana has faced numerous challenges in scaling up its nursing workforce while
maintaining and improving the quality of nursing education. Bell et al. (2013) conducted an analysis of
nursing education in Ghana, focusing on priorities for scaling up the nursing workforce [3]. Their study

identified several key challenges, including:

1. Shortage of qualified nursing faculty

2. Limited clinical placement opportunities

3. Inadequate infrastructure and resources in nursing schools

4. Lack of standardization in curricula across different institutions

Despite these challenges, the authors also identified opportunities for improvement. They highlighted the
potential for innovative teaching methods, such as e-learning and simulation, to enhance nursing education.
The study also emphasized the importance of strengthening partnerships between educational institutions

and healthcare facilities to improve clinical training opportunities.

Donkor and Andrews (2011) explored the challenges and opportunities facing 21st-century nursing practice
in Ghana [8]. Their study revealed that Ghanaian nurses are increasingly required to take on expanded roles
in healthcare delivery, particularly in rural and underserved areas. This shift has implications for nursing

education, suggesting a need for more comprehensive and advanced training programs.

The authors also highlighted the growing demand for specialized nursing skills in areas such as critical care,
oncology, and mental health. This trend points to the need for post-basic and advanced nursing education

programs to equip nurses with specialized knowledge and skills.

4.3 Stakeholder views on nursing education and credential upgrades

GINMID - GHANA JOURNAL OF NURSING AND MIDWIFERY Page 11


https://doi.org/10.69600/gjnmid.2024.v01.i03.1-25

Ghana Journal of Nursing and Midwifery (GJNMID)

https://doi.org/10.69600/gjnmid.2024.v01.i03.1-25  https://gjnmid.com ISSN: 3057-3602 (Online)
| Article history: Received date: 5™ July 2024; Revision received: 27™ August 2024: Accepted for publication; 2™ September 2024
Stakeholder perspectives on nursing education and credential upgrades in Ghana reveal a complex

landscape of opinions and aspirations. Laari and Duma (2023) conducted a study on the perceptions of
Ghanaian nurses regarding total nursing role reformation [2]. Their findings indicate a strong desire among

Ghanaian nurses for comprehensive reforms in nursing education and practice.

The study revealed that many Ghanaian nurses feel that current nursing education programs do not
adequately prepare them for the realities of clinical practice. Participants expressed a need for more
practical, hands-on training and a greater emphasis on critical thinking and problem-solving skills. The
authors note that these perceptions align with global trends in nursing education, which emphasize

competency-based learning and the integration of theory and practice.

Salisu et al. (2020) explored the experiences of nurses and midwives regarding nursing education in Ghana

through a qualitative content analysis [7]. Their study highlighted several key themes:
1. The need for curriculum review and update to reflect current healthcare needs

2. Challenges in clinical placements and supervision

3. The importance of continuous professional development

4. The desire for more advanced and specialized nursing programs

Participants in the study emphasized the importance of aligning nursing education with the evolving
healthcare landscape in Ghana. They called for greater integration of technology in nursing education and

the development of programs to prepare nurses for leadership roles in healthcare.
4.4 Initiatives for advancing nursing education in Ghana

In response to these challenges and stakeholder views, several initiatives have been launched to advance
nursing education in Ghana. Hinneh et al. (2023) discuss the role of the Ghanaian-Diaspora Nursing
Alliance (G-DNA) in advancing nursing in Ghana [1]. This initiative aims to leverage the expertise of

Ghanaian nurses in the diaspora to support nursing education and practice in Ghana.

The G-DNA initiative highlights the potential for international collaborations to enhance nursing education
in Ghana. It focuses on areas such as curriculum development, faculty exchange programs, and research
collaborations. The authors argue that such initiatives can help bridge the gap between Ghanaian nursing

education and global best practices.

4.5 Regulation and quality assurance
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The issue of regulation and quality assurance in nursing education is a significant concern in Ghana.

Acheampong et al. (2021) explored nurses' and midwives' perspectives on participation in national policy
development, review, and reforms in Ghana [4]. Their study revealed that while there is a desire among
nurses and midwives to participate in policy processes, including those related to education and regulation,

many feel excluded from these discussions.

The authors argue for greater involvement of frontline nurses and midwives in policy development and
regulatory processes. They suggest that this involvement could lead to more effective and relevant policies

for nursing education and practice in Ghana.
4.6 Future directions

Looking to the future, several trends are likely to shape the direction of nursing education and credential

upgrades in Ghana:

1. Advanced Practice Roles: There is growing recognition of the need for advanced practice nurses in
Ghana. Wombeogo et al. (2015) propose a restructuring of nurses' and midwives' promotions and ranks to
facilitate advanced professional practice [24]. This suggests a future direction towards developing

postgraduate nursing programs and creating formal pathways for nurses to assume advanced practice roles.

2. Technology Integration: While not explicitly mentioned in the provided studies from Ghana, the global
trend towards integrating technology in nursing education is likely to influence future developments in
Ghana. This may include the increased use of e-learning platforms, simulation technologies, and digital

health tools in nursing curricula.

3. Community-Based Education: Given Ghana's healthcare priorities, there may be a shift towards more
community-based and primary healthcare-focused nursing education. This aligns with global trends in

nursing education that emphasize population health and preventive care.

4. Interprofessional Education: As healthcare delivery becomes increasingly team-based, there may be a

greater emphasis on interprofessional education in nursing programs in Ghana.

5. Research Capacity Building: Developing nursing research capacity is likely to be a key focus area for
future nursing education initiatives in Ghana, to contribute to evidence-based practice and policy

development.

In summary, the Ghanaian perspective on nursing credential upgrades reflects a complex interplay of
historical legacies, current challenges, and future aspirations. While significant progress has been made

since independence, there remains a strong desire among stakeholders for further reforms and upgrades to

GINMID - GHANA JOURNAL OF NURSING AND MIDWIFERY e 15


https://doi.org/10.69600/gjnmid.2024.v01.i03.1-25

Ghana Journal of Nursing and Midwifery (GJNMID)

https://doi.org/10.69600/gjnmid.2024.v01.i03.1-25  https://gjnmid.com ISSN: 3057-3602 (Online)
| Article history: Received date: 5™ July 2024; Revision received: 27™ August 2024: Accepted for publication; 2™ September 2024
nursing education. The future of nursing education in Ghana is likely to be shaped by efforts to align with

global standards while addressing local healthcare needs and leveraging international collaborations.
5. Comparative Analysis and Findings:

This section provides a comparative analysis of the global, subregional (Sub-Saharan Africa), and Ghanaian
perspectives on nursing credential upgrades, highlighting common themes, unique challenges, and

implications for future nursing education and practice.
5.1 Common themes across global, sub-regional, and Ghanaian perspectives
1. Push for Higher Qualifications:

Across all levels, there is a consistent trend towards upgrading nursing credentials. Globally, there is a push
for bachelor's degrees as the minimum entry-level qualification for registered nurses [18, 19]. This trend is
reflected in Sub-Saharan Africa, where several countries are transitioning to higher-level qualifications [12].

In Ghana, there is a growing recognition of the need for more advanced and specialized nursing programs

[71
2. Competency-Based Education:

The development and use of competency frameworks and evaluation tools is a common theme across all
levels. Globally, tools like the Nurse Professional Competence Scale [33, 34] and the QSEN framework [46]
reflect this trend. While not explicitly mentioned in the Sub-Saharan African or Ghanaian contexts, the
emphasis on practical skills and critical thinking in nursing education reforms suggests a similar focus on

competency-based approaches [2, 7].
3. Stakeholder Involvement:

The importance of involving various stakeholders, particularly practicing nurses, in shaping nursing
education reforms is emphasized across all levels. Globally, there is a trend towards multi-stakeholder
involvement in nursing education reforms [48]. In Sub-Saharan Africa and Ghana specifically, studies

highlight the desire of nurses and midwives to participate in policy development and educational reforms

[4].
4. Technology Integration:

While the level of technology integration varies, there is a common recognition of the potential for

technology to enhance nursing education. Globally, simulation and e-learning are widely adopted [49]. In
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Sub-Saharan Africa and Ghana, while resource constraints may limit implementation, there is

acknowledgment of the potential for technology to address some educational challenges [3].
5. Focus on Evidence-Based Practice:

Across all levels, there is an emphasis on incorporating evidence-based practice into nursing education.
This is reflected in global nursing education standards [19], challenges identified in Sub-Saharan Africa

[13], and desires expressed by Ghanaian nurses for more research-informed education [7].
6. Continuous Professional Development:

The need for lifelong learning and continuous professional development is a common theme. This is
reflected in global trends towards continuing education [19], Sub-Saharan African initiatives for faculty

development [12], and the expressed desires of Ghanaian nurses for ongoing learning opportunities [7].
5.2 Unique challenges and opportunities in the Ghanaian context
1. Historical Legacy:

Ghana's nursing education system is shaped by its post-independence history [6]. This historical context
presents both challenges, in terms of outdated systems that may persist, and opportunities, such as a strong

foundation of nursing education institutions.
2. Resource Constraints:

While resource limitations are a challenge across Sub-Saharan Africa, Ghana faces specific issues related to
its economic context. These include shortages of qualified faculty, limited clinical placement opportunities,

and inadequate infrastructure in nursing schools [3].
3. Rapid Healthcare System Changes:

Ghana's healthcare system is undergoing rapid changes, with nurses taking on expanded roles, particularly
in rural and underserved areas [8]. This presents unique challenges for nursing education in terms of

preparing nurses for these expanded roles.
4. Diaspora Engagement:

The Ghanaian-Diaspora Nursing Alliance (G-DNA) represents a unique opportunity for Ghana to leverage
international expertise in advancing nursing education [1]. This initiative could serve as a model for other

countries in the region.
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5. Policy Participation:

While there is a desire among Ghanaian nurses and midwives to participate in policy development, many
feel excluded from these processes [4]. This presents both a challenge in terms of current exclusion and an

opportunity for more inclusive policy development in the future.
5.3 Stakeholder roles and influences on nursing credential upgrades
1. Nursing Educators:

Across all levels, nursing educators play a crucial role in implementing curriculum changes and adopting
new teaching methodologies. However, the shortage of qualified nursing faculty is a significant challenge,

particularly in Sub-Saharan Africa and Ghana [3, 12].
2. Practicing Nurses:

Practicing nurses are increasingly recognized as important stakeholders in shaping nursing education. In
Ghana, studies indicate a strong desire among nurses for comprehensive reforms in nursing education and

practice [2, 7].
3. Regulatory Bodies:

Nursing regulatory bodies play a critical role in setting standards for nursing education and practice.
However, weak regulatory frameworks are identified as a challenge, particularly in Sub-Saharan Africa
[12].

4. Healthcare Employers:

The perspectives of healthcare employers on nursing education vary globally [30]. In Ghana, the expanded
roles of nurses in healthcare delivery suggest a need for closer alignment between nursing education and

employer needs [8].
5. International Organizations:

Organizations like the World Health Organization and the International Council of Nurses play significant

roles in setting global standards and influencing nursing education policies [18, 19].
6. Government:

Government policies and funding decisions significantly impact nursing education. In Ghana, the

involvement of nurses and midwives in policy development is identified as an area for improvement [4].
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7. Students:

Nursing and midwifery students are key stakeholders whose perspectives should be considered in

educational reforms.
5.4 Implications for future nursing education and practice
1. Curriculum Reform:

There is a clear need for comprehensive curriculum reform in Ghana and across Sub-Saharan Africa to

align with global standards and local healthcare needs. This may involve:

e Integrating more practical, hands-on training [2, 7]
e Incorporating technology and simulation-based learning [3]
e Emphasizing critical thinking and problem-solving skills [2]

e Focusing on evidence-based practice [13]

2. Faculty Development:
Addressing the shortage of qualified nursing faculty is crucial. This may involve:

e Developing postgraduate programs to prepare nurse educators [12]
e Implementing faculty exchange programs with international partners [1]

e Providing continuous professional development opportunities for existing faculty [7]

3. Advanced Practice Roles:

Developing educational pathways for advanced practice nursing roles is an important future direction. This

aligns with global trends and local needs in Ghana [8, 24].
4. Technology Integration:

While resource constraints pose challenges, integrating technology into nursing education is crucial for

future development. This may involve:

e Developing e-learning platforms
e Implementing simulation technologies

e Incorporating digital health tools into curricula

5. Interprofessional Education:
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Preparing nurses for collaborative practice through interprofessional education aligns with global trends

and local healthcare needs.
6. Research Capacity Building:

Developing nursing research capacity is crucial for evidence-based practice and policy development. This

may involve:

e Incorporating research methods into nursing curricula
e Developing postgraduate research programs

e Encouraging faculty research activities

7. Regulatory Framework Strengthening:

Improving the regulatory framework for nursing education in Ghana and across Sub-Saharan Africa is

crucial for ensuring quality and standardization.
8. Stakeholder Engagement:

Developing formal mechanisms for stakeholder engagement in nursing education reforms, particularly

involving practicing nurses and midwives, is important for ensuring relevance and effectiveness of reforms

[4].
9. International Collaborations:

Leveraging international collaborations, such as the G-DNA initiative in Ghana [1], can provide valuable

resources and expertise for advancing nursing education.
10. Community-Based Education:

Increasing focus on community-based and primary healthcare in nursing education aligns with global trends

and local healthcare priorities in Ghana.

In sum, the comparative analysis reveals both common themes and unique challenges across global,
subregional, and Ghanaian perspectives on nursing credential upgrades. While Ghana faces specific
challenges related to its historical context and resource constraints, it also has opportunities to leverage

international collaborations and stakeholder engagement to advance nursing education.

The future of nursing education in Ghana will likely involve a balancing act between aligning with global

standards and addressing local healthcare needs. Key areas for focus include curriculum reform, faculty

development, technology integration, and the development of advanced practice nursing roles.
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Strengthening regulatory frameworks and ensuring meaningful stakeholder engagement will be crucial for

the success of these initiatives.

Moreover, the Ghanaian experience offers valuable insights for other countries in Sub-Saharan Africa
facing similar challenges in nursing education. Initiatives such as the G-DNA and efforts to involve nurses

in policy development could serve as models for regional collaboration and stakeholder engagement.

Ultimately, the success of nursing credential upgrades in Ghana and across Sub-Saharan Africa will depend
on sustained commitment from all stakeholders, including educators, practicing nurses, regulatory bodies,
healthcare employers, and government. By addressing current challenges and leveraging opportunities for
innovation and collaboration, Ghana has the potential to significantly advance its nursing education system,

contributing to improved healthcare outcomes and a more robust nursing workforce.
6.0 Conclusion and Recommendations:
6.1 Conclusion:

The comprehensive analysis of stakeholder perspectives on nursing credential upgrades reveals a complex
landscape with both common themes and unique challenges across global, Sub-Saharan African, and
Ghanaian contexts. The push for higher qualifications and competency-based education is evident at all
levels, reflecting a global trend towards advancing nursing practice to meet evolving healthcare needs [18,
19]. However, the implementation of these upgrades faces significant challenges, particularly in

resource-constrained settings like Ghana and other Sub-Saharan African countries [3, 12].

In Ghana, the historical legacy of nursing education since independence [6] has laid a foundation for
current reforms, but also presents challenges in terms of outdated systems and practices. The desire for
comprehensive reforms in nursing education and practice expressed by Ghanaian nurses [2, 7] indicates a
readiness for change within the profession. However, the exclusion of nurses and midwives from policy

development processes [4] highlights a gap between stakeholder aspirations and current practices.

The analysis reveals that successful nursing credential upgrades require a delicate balance between aligning
with global standards and addressing local healthcare needs. The unique challenges faced by Ghana,
including faculty shortages, limited clinical placement opportunities, and inadequate infrastructure [3],
necessitate context-specific solutions. Initiatives like the Ghanaian-Diaspora Nursing Alliance (G-DNA) [1]
demonstrate the potential for innovative approaches to address these challenges through international

collaborations.

Furthermore, the expanding roles of nurses in Ghana's healthcare system, particularly in rural and

underserved areas [8], underscore the need for education programs that prepare nurses for these expanded
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responsibilities. This aligns with global trends towards advanced practice nursing roles [24] but requires

careful consideration of local healthcare priorities and resources.

The involvement of multiple stakeholders, including nursing educators, practicing nurses, regulatory bodies,
healthcare employers, and government agencies, is crucial for the success of nursing credential upgrades [4,
30]. However, the current lack of formal mechanisms for stakeholder engagement in Ghana presents a

significant barrier to effective reform implementation.

In conclusion, while Ghana faces substantial challenges in upgrading nursing credentials, there are also
significant opportunities for innovation and improvement. By leveraging international collaborations,
engaging stakeholders effectively, and focusing on context-appropriate solutions, Ghana can advance its

nursing education system to meet both global standards and local healthcare needs.
6.2 Recommendations:
Based on the conclusions drawn from the analysis, the following practical recommendations are proposed:

1. Establish a National Nursing Education Task Force: Create a multi-stakeholder task force involving
representatives from nursing schools, healthcare facilities, regulatory bodies, and the Ministry of Health to
oversee and coordinate nursing education reforms. This addresses the need for greater stakeholder

involvement highlighted by Acheampong et al. [4].

2. Develop a Comprehensive Curriculum Reform Plan: Collaborate with international partners, such as the
G-DNA [1], to design a curriculum that integrates global best practices with local healthcare needs. Focus
on incorporating more practical, hands-on training, critical thinking skills, and evidence-based practice as

desired by Ghanaian nurses [2, 7].

3. Implement a Phased Faculty Development Program: Address the shortage of qualified nursing faculty [3,
12] by:

a) Partnering with international universities for faculty exchange programs
b) Developing a mentorship program pairing experienced educators with new faculty
c¢) Offering scholarships for nurses to pursue advanced degrees in education

4. Establish a National Nursing Simulation Center: Create a centralized simulation facility to address the
limited clinical placement opportunities [3]. This center can serve multiple nursing schools and provide

standardized, high-quality practical training.
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5. Develop an E-learning Platform for Continuing Education: Address the desire for continuous
professional development [7] by creating an online platform offering courses for practicing nurses. This can

help upgrade skills and knowledge without requiring nurses to leave their workplaces for extended periods.

6. Create a Formal Mechanism for Nurse Participation in Policy Development: Establish a system where
practicing nurses and midwives can contribute to policy discussions, addressing the current exclusion

highlighted by Acheampong et al. [4].

7. Implement a Tiered Credential Upgrade System: Develop a structured pathway for nurses to upgrade
their credentials over time, aligning with the proposed restructuring of nurses' and midwives' promotions
and ranks [24].

8. Strengthen Regulatory Framework: Collaborate with the Nursing and Midwifery Council of Ghana to
develop and enforce stringent accreditation standards for nursing education programs, addressing the weak

regulatory frameworks identified as a challenge in Sub-Saharan Africa [12].

9. Establish Public-Private Partnerships: Engage with private healthcare providers to co-develop and
co-fund nursing education initiatives, addressing resource constraints [3] and ensuring alignment between

education and employer needs [8, 30].

10. Develop a National Nursing Research Agenda: Create a framework to prioritize and fund nursing
research, building the evidence base for nursing practice in Ghana and contributing to global nursing

knowledge.

These recommendations, grounded in the findings of the analysis and supported by the several studies
relied on in this paper, provide practical steps towards upgrading nursing credentials in Ghana while

addressing the unique challenges and opportunities identified in the Ghanaian context.
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