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Abstract  

This analysis examines the role of continuing education in addressing skill gaps among practicing nurses in 

Ghana's healthcare system. The study aims to analyze the importance of continuing education, identify the 

major barriers and challenges, and provide a balanced perspective by considering potential limitations and 

counterarguments. The analysis is based on a synthesis of relevant literature, including research papers on 

continuing education in nursing, healthcare, and midwifery. The findings reveal that while continuing 

education is crucial for maintaining nursing competencies and addressing skill gaps, various barriers such as 

financial constraints, time limitations, and inequities in access hinder its effectiveness. The analysis also 

highlights the need to align continuing education with evolving practice needs and establish robust 

monitoring and evaluation systems. The study concludes with a comprehensive set of recommendations to 

strengthen the role of continuing education, including enhancing the infrastructure, promoting equity, and 

addressing broader systemic issues. The significance of this analysis lies in its potential to inform the 

development and implementation of more effective continuing education initiatives in Ghana and similar 

healthcare contexts. 
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Introduction  

Continuing education plays a pivotal role in ensuring that practicing nurses maintain and continuously update 

their competencies to provide high-quality patient care [7,13]. In the dynamic healthcare landscape, rapid 

advancements in medical knowledge, technologies, and treatment protocols necessitate ongoing learning and 

skill development among nurses [22]. Effective continuing education programs can have a direct impact on 

improving patient outcomes by equipping nurses with the necessary knowledge and skills to deliver evidence-

based care [22]. Furthermore, continuing education can play a crucial role in addressing skill gaps among 
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practicing nurses, which is a significant concern in many healthcare systems, including Ghana [1,4,21]. 

However, the accessibility and effectiveness of continuing education programs in Ghana are hindered by 

various barriers, such as financial constraints, time limitations, and disparities in the availability of 

educational opportunities across different regions and socioeconomic groups [6,8,27]. The misalignment 

between the content and focus of continuing education initiatives and the actual practice needs of nurses, as 

well as the lack of systematic monitoring and evaluation, further undermine the ability of these programmes 

to effectively address skill gaps [7,22,24]. 

There are however, multifaceted-perspectives, acknowledging the potential limitations and challenges in 

demonstrating the tangible impact of continuing education on nursing practice and patient outcomes 

[7,8,13,22]. There are highlights on the broader systemic issues within Ghana’s healthcare system that may 

constrain the effectiveness of continuing education initiatives, such as chronic understaffing, poor working 

conditions, and the potential for “wastage” of the nursing workforce [4,14,19]. 

The purpose of this analysis is to examine the role of continuing education in addressing skill gaps among 

practicing nurses in Ghana’s healthcare system, identify the key gaps and challenges, and propose a 

comprehensive set of recommendations to strengthen the effectiveness and impact of these programmes. 

The specific objectives of this analysis are: 

1. To analyze the importance of continuing education for nurses in maintaining and enhancing their 

competencies, as well as its role in addressing skill gaps. 

2. To identify the major barriers and challenges that hinder the accessibility and effectiveness of continuing 

education programmes in Ghana. 

3. To provide a balanced perspective by considering the potential limitations and counterarguments 

surrounding the impact of continuing education on nursing practice and patient outcomes. 

This analysis is highly relevant and significant for nursing, midwifery, and healthcare in the Ghanaian context, 

as it addresses a critical issue that directly impacts the quality of healthcare delivery. By strengthening the 

role of continuing education in addressing skill gaps, Ghana can ensure that its nursing workforce is equipped 

with the necessary knowledge and competencies to provide optimal patient care, ultimately contributing to 

the overall well-being of the population. 

The contribution of this analysis to the literature on continuing education in health, midwifery, and nursing 

in Ghana and elsewhere is substantial. By providing a comprehensive examination of the role, gaps, and 

challenges, as well as a set of targeted recommendations, this analysis can inform the development and 

implementation of more effective continuing education initiatives. Additionally, the insights gained from this 

case study of Ghana's healthcare system can have broader implications for other low- and middle-income 

countries facing similar challenges in addressing skill gaps within their nursing workforce. 
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Methods  

This analysis employed a comprehensive literature review approach to examine the role of continuing 

education in addressing skill gaps among practicing nurses in Ghana's healthcare system. The review process 

was guided by the steps utilized in similar studies [2,3,5,6,7]. 

The literature search was conducted using various academic databases, including Google Scholar and 

ResearchGate, to identify relevant peer-reviewed journal articles, conference proceedings, and gray literature 

published between 2000 and 2023. The keywords used in the search included "continuing education," 

"nursing," "skill gaps," "Ghana," "healthcare," and their combinations. 

The initial search yielded a broad range of literature related to continuing education, nurse training, and 

healthcare workforce development in Ghana and other Sub-Saharan African countries. The articles were then 

screened for relevance based on their title, abstract, and keywords, and a more focused set of 31 studies were 

selected for in-depth analysis. 

The selected literature was thoroughly reviewed, and the key information was extracted and synthesized to 

develop the role analysis, gap analysis, and counter-analysis. The role analysis examined the importance of 

continuing education for nurses, the current practices in Ghana, and the governance and policies related to 

continuing education. The gap analysis identified the barriers to accessing continuing education, the 

misalignment between continuing education and practice needs, inequities in opportunities, and the lack of 

systematic monitoring and evaluation. The counter-analysis considered the potential limitations and 

challenges in demonstrating the impact of continuing education on nursing practice and patient outcomes. 

The analysis followed a narrative synthesis approach, drawing insights and evidence from the reviewed 

literature to construct a comprehensive understanding of the role of continuing education in addressing skill 

gaps among practicing nurses in Ghana. The findings and recommendations presented in this paper can be 

replicated and adapted to similar healthcare contexts, with the potential to contribute to the broader literature 

on continuing education in nursing, midwifery, and healthcare. 

Results & Findings 

A. Role Analysis 

I. Importance of Continuing Education for Nurses 

Continuing education plays a crucial role in ensuring that practicing nurses maintain and continuously update 

their competencies to provide high-quality patient care [7,13]. In the dynamic healthcare landscape, rapid 

advancements in medical knowledge, technologies, and treatment protocols necessitate ongoing learning and 

skill development among nurses [22]. Engaging in continuous professional development not only helps 

nurses stay abreast of the latest best practices but also enhances their overall job satisfaction and career 

progression [11]. 

Effective continuing education programs can have a direct impact on improving patient outcomes by 
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equipping nurses with the necessary knowledge and skills to deliver evidence-based care [22]. Studies have 

highlighted the positive association between nurses' participation in continuing education and their ability to 

implement evidence-based practices, leading to better patient safety and clinical outcomes [22]. Mlambo et 

al. [7] emphasize that lifelong learning and continuing professional development are essential for nurses to 

maintain their competence, adapt to changing healthcare needs, and provide high-quality, patient-centered 

care throughout their careers. 

Furthermore, continuing education can play a crucial role in addressing skill gaps among practicing nurses, 

which is a significant concern in many healthcare systems, including Ghana [1,4,21]. Skill gaps can arise due 

to various factors, such as the rapid evolution of medical knowledge, the introduction of new technologies, 

changes in healthcare policies and regulations, and the diverse needs of the patient population [1,21]. By 

providing targeted educational opportunities, continuing education programs can help nurses acquire the 

necessary skills to address these gaps and enhance their overall competence [7,13]. 

II. Current Continuing Education Practices in Ghana 

In Ghana, the provision of continuing education for practicing nurses has been an area of focus, although the 

landscape is not without its challenges [4,16,21]. Formal continuing education programs are offered through 

various channels, including in-service training, short-term workshops, and post-graduate degree programs 

[4,16,21]. 

In-service training programmes are often organized by healthcare facilities or professional associations to 

address specific skill gaps or update nurses on new protocols and guidelines [4,21]. These programmes can 

range from one-day workshops to multi-day training sessions, covering topics such as clinical management, 

patient safety, and emerging healthcare issues [4,21]. While these programs are generally accessible to 

practicing nurses, their frequency and the extent to which they address the diverse learning needs of the 

nursing workforce can vary across different regions and healthcare facilities [4,21]. 

Additionally, Ghana’s nursing education system includes post-graduate degree programs, such as Master's 

and Doctoral programs, which provide opportunities for nurses to further their education and develop 

advanced skills [4,16]. These programs are typically offered through universities and can be pursued by 

practicing nurses who seek to enhance their professional development and career prospects [4,16]. However, 

access to these programs can be limited due to factors such as financial constraints, time commitments, and 

the availability of educational institutions [4,16,27]. 

Beyond formal continuing education programmes, nurses in Ghana also engage in informal learning and 

professional development activities, such as self-directed study, peer-to-peer learning, and participation in 

professional associations [7,13,17]. These activities can play a crucial role in maintaining and enhancing 

nursing competencies, as they allow nurses to stay informed about the latest trends, share best practices, and 

engage in critical reflection on their own practice [7,17]. 

III. Governance and Policies Related to Continuing Nursing Education 
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The governance and policies surrounding continuing education for nurses in Ghana are primarily overseen 

by regulatory and accreditation bodies, such as the Nursing and Midwifery Council of Ghana [4,21,25]. These 

bodies are responsible for setting the standards and requirements for nursing education, including the 

minimum standards for continuing education programs [25]. 

The Nursing and Midwifery Council of Ghana, for instance, has established guidelines and regulations that 

govern the continuing education requirements for practicing nurses [21,25]. These requirements typically 

include a minimum number of continuing education hours or credits that nurses must accumulate over a 

specified period, often as a condition for license renewal or professional advancement [21,25]. 

While these policies and regulations aim to ensure that nurses maintain their competence and engage in 

ongoing learning, the implementation and enforcement of these requirements can vary across different 

regions and healthcare settings [4,21,25]. Additionally, the availability and accessibility of continuing 

education programs that align with the Council's standards and guidelines can be a challenge, particularly in 

underserved or remote areas of the country [4,21]. 

Addressing these governance and policy-related issues is crucial for strengthening the role of continuing 

education in addressing skill gaps among practicing nurses in Ghana. Consistent enforcement of continuing 

education requirements, coupled with the availability of high-quality and accessible educational programs, 

can help ensure that nurses are equipped with the necessary knowledge and skills to provide optimal patient 

care [4,21,25]. 

IV. Barriers to Accessing Continuing Education 

Despite the recognized importance of continuing education for nurses, there are several barriers that can 

hinder their access and participation in such programs in Ghana [6,8,27]. 

Financial constraints are a significant barrier, as many nurses may lack the financial resources to cover the 

costs associated with continuing education activities, such as tuition fees, travel expenses, and lost wages 

[6,8,27]. The limited availability of funding support or scholarships can further exacerbate this challenge, 

particularly for nurses working in resource-constrained healthcare facilities or rural areas [6,8,27]. 

Time constraints and heavy workloads are another major obstacle. Practicing nurses often face demanding 

work schedules, long shifts, and high patient-to-nurse ratios, leaving little time for them to engage in 

continuing education activities [6,8,27]. The competing demands of their clinical responsibilities and 

personal commitments can make it challenging for nurses to prioritize and allocate time for their professional 

development [6,8,27]. 

Furthermore, the availability and accessibility of continuing education resources and programs can vary 

significantly across different regions of Ghana [4,6,21]. Nurses in urban areas may have better access to a 

wider range of educational opportunities, while their counterparts in rural or underserved regions may face 

limited options and logistical challenges in terms of transportation and accommodation [4,6,21]. 

These barriers can collectively contribute to a widening of skill gaps among practicing nurses, as those who 
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are unable to access or participate in continuing education programs may fall behind in their knowledge and 

competencies [6,8,27]. Addressing these barriers and ensuring equitable access to continuing education is 

crucial for building a strong and competent nursing workforce capable of delivering high-quality patient care 

throughout Ghana's healthcare system [6,8,27]. 

V. Aligning Continuing Education with Practice Needs 

Ensuring that continuing education programs are aligned with the evolving practice needs of nurses is crucial 

for addressing skill gaps and enhancing the quality of healthcare delivery [7,22,24]. In Ghana, this alignment 

can be challenging, as the healthcare landscape is constantly evolving, with new treatments, technologies, 

and patient care priorities emerging [1,21,22]. 

One key aspect of this alignment is the relevance and applicability of the content covered in continuing 

education programs. Nurses need educational opportunities that directly address the knowledge and skills 

required to manage the specific healthcare challenges they face in their daily practice [7,22]. This may involve 

incorporating topics such as emerging disease management protocols, advanced nursing interventions, patient 

safety measures, and the implementation of evidence-based practices [7,22,30]. 

Additionally, continuing education programmes should keep pace with the changing healthcare needs of the 

population, such as the growing burden of non-communicable diseases, the increasing prevalence of mental 

health issues, and the unique needs of vulnerable groups [5,10,22]. By aligning the curriculum and learning 

objectives with these emerging healthcare priorities, continuing education can better equip nurses to provide 

holistic, patient-centered care [5,10,22]. 

Effective collaboration between healthcare facilities, educational institutions, and regulatory bodies can 

facilitate the development of continuing education programmes that are responsive to the evolving practice 

needs of nurses [7,22,24]. This may involve conducting needs assessments, gathering feedback from 

practicing nurses, and actively incorporating their perspectives into the design and implementation of 

continuing education initiatives [7,22,24]. 

Furthermore, the integration of evidence-based teaching and learning strategies within continuing education 

programs can enhance their relevance and effectiveness [7,22,30]. Approaches such as simulation-based 

training, case studies, and interactive workshops can help nurses translate theoretical knowledge into practical 

skills and apply their learning directly to their clinical practice [30,31]. 

By aligning continuing education with the evolving practice needs of nurses, Ghana can better address skill 

gaps and ensure that its healthcare system is equipped with a nursing workforce capable of delivering high-

quality, patient-centered care [7,22,24]. 

VI. Promoting Equity in Continuing Education Opportunities 

Ensuring equitable access to continuing education opportunities is crucial for building a competent and 

empowered nursing workforce in Ghana [4,6,21]. However, the current landscape is marked by disparities in 

the availability and accessibility of such programs, particularly between urban and rural areas, as well as 
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across different socioeconomic and gender groups [4,6,21]. 

Rural-urban disparities in access to continuing education are a significant concern in Ghana [4,6,21]. Nurses 

working in remote or underserved regions may face logistical challenges, such as limited transportation, lack 

of affordable accommodations, and inadequate infrastructure to support their participation in continuing 

education activities [4,6,21]. This can lead to a widening of skill gaps between nurses in urban and rural 

settings, potentially compromising the quality of healthcare delivery in these underserved areas [4,6,21]. 

Socioeconomic factors can also play a significant role in determining nurses' ability to access and engage in 

continuing education [6,27,28]. Nurses from lower-income backgrounds or those working in resource-

constrained healthcare facilities may have fewer financial resources to cover the costs associated with 

continuing education programs [6,27,28]. This can limit their opportunities for professional development and 

contribute to the perpetuation of skill gaps within the nursing workforce [6,27,28]. 

Furthermore, gender-based disparities in access to continuing education have been observed in Ghana, with 

female nurses facing additional barriers compared to their male counterparts [4,28]. These barriers may 

include family responsibilities, cultural norms, and gender-based biases that can hinder women's ability to 

prioritize and participate in continuing education activities [4,28]. 

Addressing these inequities in continuing education opportunities requires a multifaceted approach that 

involves policy interventions, targeted initiatives, and collaboration among various stakeholders [4,6,21]. 

Strategies may include: 

1. Developing scholarship and financial assistance programmes to support nurses, particularly those from 

underserved regions or low-income backgrounds, in accessing continuing education [6,27,28]. 

2. Implementing flexible and accessible delivery modes, such as online or distance learning programs, to 

overcome geographical barriers and accommodate the diverse needs of nurses [4,6,21]. 

3. Engaging in community outreach and awareness campaigns to promote the importance of continuing 

education and encourage participation among nurses, especially in rural and underserved areas [4,6,21]. 

4. Implementing gender-responsive policies and initiatives that address the unique challenges faced by female 

nurses, such as providing childcare support or creating mentorship programs to empower women in the 

nursing profession [4,28]. 

By promoting equity in access to continuing education, Ghana can ensure that its nursing workforce is 

equipped with the necessary skills and knowledge to deliver quality healthcare services to all members of the 

population, regardless of their geographic location or socioeconomic status [4,6,21]. 

B. Gap Analysis  

I. Barriers to Accessing Continuing Education 
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Despite the recognized importance of continuing education for nurses in Ghana, various barriers exist that 

hinder their access and participation in such programs [6,8,27]. Understanding these barriers is crucial in 

addressing the skill gaps among practicing nurses and ensuring equitable access to professional development 

opportunities. 

Financial constraints are a significant barrier, as many nurses in Ghana may lack the financial resources to 

cover the costs associated with continuing education activities [6,8,27]. These costs can include tuition fees, 

travel expenses, and lost wages during the time spent away from their clinical responsibilities [6,8,27]. The 

limited availability of funding support or scholarships, particularly for nurses working in resource-

constrained healthcare facilities or rural areas, can further exacerbate this challenge [6,8,27]. 

Time constraints and heavy workloads are another major obstacle faced by practicing nurses in Ghana 

[6,8,27]. Nurses often face demanding work schedules, long shifts, and high patient-to-nurse ratios, leaving 

them with little time to engage in continuing education activities [6,8,27]. The competing demands of their 

clinical responsibilities and personal commitments can make it challenging for nurses to prioritize and 

allocate time for their professional development [6,8,27]. 

Furthermore, the availability and accessibility of continuing education resources and programs can vary 

significantly across different regions of Ghana [4,6,21]. Nurses in urban areas may have better access to a 

wider range of educational opportunities, such as in-service training programs, workshops, and post-graduate 

degree programs [4,6,21]. In contrast, their counterparts in rural or underserved regions may face limited 

options and logistical challenges in terms of transportation and accommodation, making it difficult for them 

to participate in these activities [4,6,21]. 

These barriers can collectively contribute to a widening of skill gaps among practicing nurses, as those who 

are unable to access or participate in continuing education programmes may fall behind in their knowledge 

and competencies [6,8,27]. Addressing these barriers and ensuring equitable access to continuing education 

is crucial for building a strong and competent nursing workforce capable of delivering high-quality patient 

care throughout Ghana's healthcare system [6,8,27]. 

II. Misalignment between Continuing Education and Practice Needs 

Ensuring that continuing education programmes are aligned with the evolving practice needs of nurses is 

crucial for addressing skill gaps and enhancing the quality of healthcare delivery [7,22,24]. However, in 

Ghana, there is a persistent challenge in aligning the content and focus of continuing education initiatives 

with the actual needs and challenges faced by practicing nurses in their daily work [1,21,22]. 

One key aspect of this misalignment is the relevance and applicability of the content covered in continuing 

education programs [7,22]. Nurses need educational opportunities that directly address the knowledge and 

skills required to manage the specific healthcare challenges they face in their clinical practice [7,22]. This 

may involve incorporating topics such as emerging disease management protocols, advanced nursing 

interventions, patient safety measures, and the implementation of evidence-based practices [7,22,30]. 
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However, in many cases, the curriculum and learning objectives of continuing education programmes in 

Ghana may not adequately reflect the evolving practice needs of nurses [1,21,22]. This can lead to a 

disconnect between the knowledge and skills acquired through these programs and the actual competencies 

required to deliver high-quality, patient-centered care [1,21,22]. 

Additionally, the changing healthcare needs of the population in Ghana, such as the growing burden of non-

communicable diseases, the increasing prevalence of mental health issues, and the unique needs of vulnerable 

groups, are not always adequately addressed in continuing education initiatives [5,10,22]. By failing to align 

the curriculum with these emerging healthcare priorities, continuing education may not equip nurses with the 

necessary skills to provide holistic, patient-centered care [5,10,22]. 

The lack of systematic needs assessment and feedback mechanisms can contribute to this misalignment 

[7,22,24]. Without a comprehensive understanding of the specific learning needs and challenges faced by 

practicing nurses, continuing education providers may struggle to develop programs that are truly responsive 

to the realities of healthcare practice [7,22,24]. 

This misalignment between continuing education and practice needs can lead to a widening of skill gaps, as 

nurses may not be adequately prepared to handle the evolving healthcare challenges they encounter in their 

daily work [1,21,22]. Addressing this gap requires a collaborative effort among healthcare facilities, 

educational institutions, and regulatory bodies to ensure that continuing education programs are tailored to 

the specific needs of the nursing workforce and the changing healthcare landscape in Ghana [7,22,24]. 

III. Inequities in Continuing Education Opportunities 

Ensuring equitable access to continuing education opportunities is crucial for building a competent and 

empowered nursing workforce in Ghana [4,6,21]. However, the current landscape is marked by disparities in 

the availability and accessibility of such programs, particularly between urban and rural areas, as well as 

across different socioeconomic and gender groups [4,6,21]. 

Rural-urban disparities in access to continuing education are a significant concern in Ghana [4,6,21]. Nurses 

working in remote or underserved regions may face logistical challenges, such as limited transportation, lack 

of affordable accommodations, and inadequate infrastructure to support their participation in continuing 

education activities [4,6,21]. This can lead to a widening of skill gaps between nurses in urban and rural 

settings, potentially compromising the quality of healthcare delivery in these underserved areas [4,6,21]. 

Socioeconomic factors can also play a significant role in determining nurses’ ability to access and engage in 

continuing education [6,27,28]. Nurses from lower-income backgrounds or those working in resource-

constrained healthcare facilities may have fewer financial resources to cover the costs associated with 

continuing education programs [6,27,28]. This can limit their opportunities for professional development and 

contribute to the perpetuation of skill gaps within the nursing workforce [6,27,28]. 

Furthermore, gender-based disparities in access to continuing education have been observed in Ghana, with 

female nurses facing additional barriers compared to their male counterparts [4,28]. These barriers may 
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include family responsibilities, cultural norms, and gender-based biases that can hinder women's ability to 

prioritize and participate in continuing education activities [4,28]. 

The lack of targeted initiatives and support mechanisms to address these inequities can perpetuate the uneven 

distribution of continuing education opportunities [4,6,21]. As a result, certain segments of the nursing 

workforce may be left behind, unable to acquire the necessary skills and knowledge to provide high-quality 

care, leading to persistent skill gaps within the healthcare system [4,6,21]. 

Addressing these inequities requires a comprehensive approach that involves policy interventions, targeted 

initiatives, and collaboration among various stakeholders [4,6,21]. Strategies may include the development 

of scholarship and financial assistance programs, the implementation of flexible and accessible delivery 

modes, and the adoption of gender-responsive policies and initiatives to empower female nurses 

[4,6,21,27,28]. 

By promoting equity in access to continuing education, Ghana can ensure that its nursing workforce is 

equipped with the necessary skills and knowledge to deliver quality healthcare services to all members of the 

population, regardless of their geographic location or socioeconomic status [4,6,21]. 

IV. Lack of Systematic Monitoring and Evaluation 

The effectiveness of continuing education programmes in addressing skill gaps among practicing nurses in 

Ghana is often hindered by the lack of systematic monitoring and evaluation mechanisms [7,22,24]. Without 

robust data and feedback loops, it becomes challenging to assess the impact of these programs, identify areas 

for improvement, and ensure that they are truly meeting the learning needs and professional development 

requirements of the nursing workforce. 

One of the key gaps in this area is the lack of comprehensive tracking and documentation of nurses’ 

participation in continuing education activities [7,22,24]. While some healthcare facilities or regulatory 

bodies may maintain records of nurse participation, these data are often fragmented or inconsistently 

collected, making it difficult to analyze trends, identify patterns, and understand the reach and coverage of 

these programs across the nursing workforce [7,22,24]. 

Additionally, the assessment of the direct impact of continuing education on nurses' knowledge, skills, and 

clinical performance is often lacking [7,22,24]. Without systematic mechanisms to evaluate the outcomes and 

effectiveness of these programmes, it becomes challenging to determine the extent to which they are 

contributing to the development of competent and skilled nurses capable of addressing the healthcare needs 

of the population [7,22,24]. 

The absence of feedback loops and continuous improvement processes further exacerbates this issue 

[7,22,24]. Nurses' perspectives, experiences, and suggestions for enhancing the relevance and effectiveness 

of continuing education programs are often not adequately incorporated into the design and implementation 

of these initiatives [7,22,24]. This can lead to a disconnect between the content and delivery of continuing 

education and the actual needs and preferences of the nursing workforce [7,22,24]. 

https://doi.org/10.69600/gjnmid.2024.v01.i03.113-131
https://gjnmid.com/


GJNMID - GHANA JOURNAL OF NURSING AND MIDWIFERY 

Ghana Journal of Nursing and Midwifery (GJNMID) 
https://doi.org/10.69600/gjnmid.2024.v01.i03.113-131 https://gjnmid.com  ISSN: 3057-3602 (Online) 
Article history: Received date: 19th July 2024; Revision received: 28th August 2024; Accepted for publication: 2nd September 2024 

Page 123 

 

The lack of systematic monitoring and evaluation also hinders the ability to identify and address emerging 

skill gaps in a timely and targeted manner [7,22,24]. Without robust data and analysis, healthcare leaders and 

policymakers may struggle to make informed decisions about the prioritization and allocation of resources 

for continuing education programs, ultimately limiting their impact on addressing skill gaps and improving 

patient outcomes [7,22,24]. 

Addressing this gap requires the development and implementation of comprehensive monitoring and 

evaluation frameworks that encompass data collection, performance measurement, and continuous feedback 

mechanisms [7,22,24]. This may involve establishing standardized reporting systems, conducting regular 

surveys and assessments, and engaging in collaborative dialogue with nurses to understand their learning 

needs and the perceived effectiveness of continuing education programmes [7,22,24]. 

By strengthening the monitoring and evaluation of continuing education initiatives, Ghana can gain valuable 

insights into the strengths, weaknesses, and areas for improvement, ultimately enhancing the ability of these 

programs to address skill gaps and foster a more competent and responsive nursing workforce [7,22,24]. 

V. Strategies to Address the Gaps 

To address the identified gaps in the role of continuing education in addressing skill gaps among practicing 

nurses in Ghana's healthcare system, a multifaceted approach is required. This approach should involve 

strategies targeting the barriers to access, the alignment of continuing education with practice needs, the 

promotion of equity, and the establishment of robust monitoring and evaluation systems. 

A. Strengthening Continuing Education Infrastructure 

1. Expanding Access and Availability: 

• Invest in the development of a diverse range of continuing education programs, including in-service 

training, workshops, and post-graduate degree programs [4,6,21]. 

• Leverage technology-enabled learning solutions, such as online and distance education, to overcome 

geographical barriers and increase the accessibility of continuing education opportunities [4,6,21]. 

• Establish continuing education hubs or regional centers to improve the distribution and availability 

of educational resources, particularly in underserved areas [4,6,21]. 

2. Ensuring Affordability and Funding Support: 

• Develop scholarship and financial assistance programs to support nurses, especially those from low-

income backgrounds or working in resource-constrained healthcare facilities, in accessing 

continuing education [6,27,28]. 

• Collaborate with healthcare facilities, professional associations, and government agencies to secure 

dedicated funding for continuing education initiatives [6,27,28]. 

• Explore innovative financing mechanisms, such as public-private partnerships or employer-

sponsored programs, to increase the affordability and sustainability of continuing education 

opportunities [6,27,28]. 
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B. Aligning Continuing Education with Practice Needs 

1. Needs Assessment and Curriculum Development: 

• Conduct comprehensive needs assessments to identify the specific learning needs and challenges 

faced by practicing nurses in Ghana [7,22,24]. 

• Engage in collaborative dialogues with nurses, healthcare leaders, and regulatory bodies to ensure 

that the content and design of continuing education programs are aligned with the evolving practice 

needs [7,22,24]. 

• Incorporate evidence-based teaching and learning strategies, such as simulation-based training and 

case studies, to enhance the relevance and applicability of continuing education programs [30,31]. 

2. Integrating Emerging Healthcare Priorities: 

• Continuously update the curriculum of continuing education programs to address emerging 

healthcare challenges, such as the growing burden of non-communicable diseases and the unique 

needs of vulnerable populations [5,10,22]. 

• Collaborate with subject matter experts and healthcare professionals to ensure that continuing 

education content reflects the latest advancements in nursing practice and patient care [5,10,22]. 

• Facilitate the integration of continuing education programs with the implementation of evidence-

based practices and quality improvement initiatives within the healthcare system [7,22]. 

C. Promoting Equity and Inclusivity 

1. Targeted Initiatives for Underserved Regions and Groups: 

• Develop and implement focused outreach and awareness campaigns to encourage the participation 

of nurses, especially those in rural and underserved areas, in continuing education activities [4,6,21]. 

• Establish mentorship and support programs to empower and uplift nurses from marginalized 

communities, such as those facing socioeconomic or gender-based barriers [4,28]. 

• Collaborate with local community leaders and healthcare facilities to identify and address the unique 

challenges faced by nurses in remote and underserved regions [4,6,21]. 

2. Flexible Delivery Modes and Schedules: 

• Offer a range of flexible delivery modes, such as online, hybrid, or self-paced learning options, to 

accommodate the diverse needs and schedules of nurses [4,6,21]. 

• Provide childcare support or flexible work arrangements to enable the participation of female nurses 

in continuing education programs [4,28]. 

• Ensure that the timing and scheduling of continuing education activities are responsive to the work-

life balance considerations of the nursing workforce [4,6,21]. 

D. Establishing Monitoring and Evaluation Systems 
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1. Tracking Participation and Competency Improvements: 

• Develop standardized data collection and reporting systems to track nurses' participation in 

continuing education activities across different healthcare facilities and regions [7,22,24]. 

• Implement competency-based assessments to evaluate the impact of continuing education on nurses' 

knowledge, skills, and clinical performance [7,22,24]. 

• Utilize data analytics and benchmarking to identify trends, gaps, and areas for improvement in the 

delivery and effectiveness of continuing education programs [7,22,24]. 

2. Continuous Feedback and Programme Refinement: 

• Establish regular feedback mechanisms, such as surveys, focus groups, and stakeholder 

consultations, to gather input from nurses on the relevance, quality, and perceived impact of 

continuing education initiatives [7,22,24]. 

• Incorporate the perspectives and experiences of nurses into the continuous refinement and 

optimization of continuing education programs [7,22,24]. 

• Foster collaborative partnerships between healthcare facilities, educational institutions, and 

regulatory bodies to facilitate the sharing of best practices and the co-creation of more effective 

continuing education strategies [7,22,24]. 

By implementing these strategies, Ghana can address the key gaps in the role of continuing education in 

addressing skill gaps among practicing nurses, ultimately strengthening the competence and responsiveness 

of its nursing workforce to meet the evolving healthcare needs of the population. 

C. Counter-Analysis  

While the role analysis and gap analysis have provided a comprehensive understanding of the importance of 

continuing education for nurses and the various challenges that hinder its effectiveness in addressing skill 

gaps in Ghana's healthcare system, it is crucial to consider the potential counterarguments and limitations to 

this perspective. 

One of the key counterarguments is the ongoing debate around the overall impact and effectiveness of 

continuing education programs in improving nursing practice and patient outcomes [7,13,22]. Some studies 

have suggested that the relationship between nurses' participation in continuing education and their actual 

performance in clinical settings is not always straightforward [7,13,22]. Factors such as the quality of the 

educational content, the relevance to the nurses' specific work environments, and the ability to translate 

learning into practical application can influence the real-world impact of these programs [7,13,22]. 

Eslamian et al. [8] highlighted several challenges in the implementation of continuing education programs, 

including a lack of alignment with nurses' learning needs, insufficient support from healthcare organizations, 

and inadequate monitoring and evaluation mechanisms. These issues can undermine the effectiveness of 

continuing education in addressing skill gaps and may contribute to a perception of its limited value among 

nurses and healthcare leaders [8]. 
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Furthermore, the sustainability and long-term impact of continuing education initiatives are often 

questioned [7,13]. Mlambo et al. [7] noted that while nurses may acquire new knowledge and skills through 

continuing education, the retention and application of this learning in their daily practice can be influenced 

by various organizational and individual factors, such as the availability of resources, workload pressures, 

and the level of support from management. 

Another counterargument relates to the broader systemic issues within Ghana's healthcare system that may 

limit the ability of continuing education to address skill gaps effectively [4,14,19]. Factors such as chronic 

understaffing, poor working conditions, and inadequate healthcare infrastructure can create significant 

barriers to the implementation and impact of continuing education programs [4,14,19]. In such an 

environment, even well-designed and accessible continuing education initiatives may face challenges in 

translating into tangible improvements in nursing practice and patient outcomes [4,14,19]. 

Dovlo [14] highlighted the issue of “wastage” in the health workforce, where skilled healthcare professionals, 

including nurses, may leave the profession or migrate to other countries, undermining the long-term benefits 

of investments in continuing education. This suggests that addressing skill gaps may require a more holistic 

approach that considers the broader factors influencing the retention and deployment of the nursing workforce 

[14,19]. 

Additionally, the counter-analysis acknowledges the potential trade-offs and opportunity costs associated 

with prioritizing continuing education over other healthcare system strengthening initiatives [15,19]. In 

resource-constrained settings like Ghana, decision-makers may face tough choices in allocating limited 

resources to various interventions, including continuing education, infrastructure development, or increasing 

the overall supply of nurses [15,19]. The optimal balance and prioritization of these investments require 

careful consideration of the potential impact and the unique context of the healthcare system [15,19]. 

Finally, the counter-analysis should recognize the inherent challenges in measuring the direct impact of 

continuing education on patient outcomes and healthcare system performance [7,22,24]. Establishing clear 

causal linkages between nurses' participation in continuing education and tangible improvements in patient 

care or healthcare system indicators can be methodologically complex and resource-intensive [7,22,24]. This 

difficulty in quantifying the direct benefits of continuing education may hinder its prioritization and sustained 

investment by healthcare leaders and policymakers [7,22,24]. 

The counter-analysis highlights the need for a balanced and nuanced understanding of the role of continuing 

education in addressing skill gaps among practicing nurses in Ghana's healthcare system. While the role 

analysis and gap analysis have demonstrated the importance of continuing education and the key challenges 

that need to be addressed, the counter-analysis underscores the potential limitations, trade-offs, and systemic 

factors that may influence the overall effectiveness and implementation of these programs. A comprehensive 

approach that addresses both the opportunities and the constraints is necessary to ensure that continuing 

education can effectively contribute to the development of a skilled and responsive nursing workforce in 

Ghana. 
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Conclusion and Recommendations  

I. Conclusion 

The analysis of the role of continuing education in addressing skill gaps among practicing nurses in Ghana's 

healthcare system has revealed the critical importance of this endeavor, as well as the significant challenges 

that must be overcome to ensure its effectiveness and impact. 

The role analysis has highlighted the multifaceted benefits of continuing education for nurses, including the 

maintenance and enhancement of their competencies, the improvement of patient care and outcomes, and the 

promotion of professional development and job satisfaction [7,11,13,22]. Continuing education plays a 

crucial role in addressing skill gaps that arise due to the rapidly evolving healthcare landscape, the 

introduction of new technologies, and the changing needs of the patient population [1,4,21]. 

However, the gap analysis has identified several barriers that hinder nurses' access and participation in 

continuing education programs, such as financial constraints, time limitations, and disparities in the 

availability and accessibility of these programs across different regions and socioeconomic groups [6,8,27]. 

The misalignment between the content and focus of continuing education initiatives and the actual practice 

needs of nurses, as well as the lack of systematic monitoring and evaluation, further undermine the ability of 

these programs to effectively address skill gaps [7,22,24]. 

The counter-analysis has provided a balanced perspective, acknowledging the potential limitations and 

challenges in demonstrating the tangible impact of continuing education on nursing practice and patient 

outcomes [7,8,13,22]. It has also highlighted the broader systemic issues within Ghana's healthcare system 

that may constrain the effectiveness of continuing education initiatives, such as chronic understaffing, poor 

working conditions, and the potential for “wastage” of the nursing workforce [4,14,19]. 

II. Recommendations 

To address the gaps and limitations identified in the analysis, a comprehensive and multifaceted approach is 

necessary to strengthen the role of continuing education in addressing skill gaps among practicing nurses in 

Ghana's healthcare system. The following recommendations provide a framework for action: 

1. Strengthening Continuing Education Infrastructure: 

• Expand access and availability of continuing education programs by leveraging technology-enabled 

learning solutions and establishing regional hubs [4,6,21]. 

• Ensure affordability and access to continuing education through the development of scholarship and 

financial assistance programmes [6,27,28]. 

2. Aligning Continuing Education with Practice Needs: 

• Conduct comprehensive needs assessments to identify the learning needs and challenges faced by 

practicing nurses [7,22,24]. 
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• Integrate emerging healthcare priorities, such as the management of non-communicable diseases 

and the unique needs of vulnerable populations, into the continuing education curriculum [5,10,22]. 

• Incorporate evidence-based teaching and learning strategies to enhance the relevance and 

applicability of continuing education programs [30,31]. 

3. Promoting Equity and Inclusivity: 

• Implement targeted outreach and awareness campaigns to encourage the participation of nurses in 

rural and underserved areas [4,6,21]. 

• Develop mentorship and support programs to empower and uplift nurses from marginalized 

communities [4,28]. 

• Offer flexible delivery modes and schedules to accommodate the diverse needs and work-life 

balance considerations of the nursing workforce [4,6,21,28]. 

4. Establishing Monitoring and Evaluation Systems: 

• Develop standardized data collection and reporting systems to track nurses' participation in 

continuing education activities [7,22,24]. 

• Implement competency-based assessments to evaluate the impact of continuing education on nurses' 

knowledge, skills, and clinical performance [7,22,24]. 

• Incorporate continuous feedback mechanisms to ensure the continuous refinement and optimization 

of continuing education programs [7,22,24]. 

5. Fostering Collaborative Partnerships: 

• Strengthen the collaboration between healthcare facilities, educational institutions, and regulatory 

bodies to facilitate the co-creation of effective continuing education strategies [7,22,24]. 

• Engage in knowledge-sharing and the dissemination of best practices across different regions and 

healthcare settings to promote the replication and scaling of successful continuing education 

initiatives [7,22,24]. 

6. Addressing Broader Systemic Issues: 

• Advocate for improvements in healthcare infrastructure, working conditions, and staffing levels to 

create an enabling environment for the effective implementation of continuing education 

programmes [4,14,19]. 

• Explore strategies to enhance the retention and deployment of the nursing workforce, such as 

improved compensation, career advancement opportunities, and targeted retention initiatives [14,19]. 

By implementing these recommendations, Ghana can strengthen the role of continuing education in 

addressing skill gaps among practicing nurses, ensuring that the nursing workforce is equipped with the 

necessary knowledge, skills, and competencies to provide high-quality, patient-centered care. This holistic 

approach, which addresses both the specific challenges related to continuing education and the broader 

systemic factors, can contribute to the development of a more resilient and responsive healthcare system 
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capable of meeting the evolving needs of the population. 

Ultimately, the success of these efforts will depend on the commitment and collaboration of various 

stakeholders, including healthcare leaders, policymakers, regulatory bodies, educational institutions, and the 

nursing profession itself. By working together to overcome the identified gaps and limitations, Ghana can 

harness the power of continuing education to build a nursing workforce that is capable of delivering 

exceptional healthcare services and contributing to the overall well-being of the nation. 
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